Road to Gifted Stop #4: 

Advocacy and Information for Gifted Stakeholders
NAME: Catharine Knapp
	 
	 
 
	Below
Proficient
	 
Proficient
	Above
Proficient

	Gifted Identification
	Identification Research
 
	0-1 research-based source is cited; Content was not accurate or current; APA format was used incorrectly.
	2-3 research-based sources are cited; Content is accurate and current; APA format is used correctly.
 
	4 or more research-based sources are cited; Content is accurate, current, detailed, and synthesized; APA format is used correctly.
 

	
	Analysis for Local Plan Identification
 
	The analysis for identification of the local plan is inaccurate or not provided.
	The analysis for identification of the local plan is accurate. 
	The analysis for identification of the local plan is accurate and comprehensive.
 

	
	Recommendation(s) for Identification
 
	Identification recommendations are inaccurate and not tied to the research.
	Identification recommendations are accurate and tied to the research.
	Identification recommendations are detailed, accurate, convincing, and tightly tied to the research.
 

	Gifted Services
	Services Research
 
 
 
	0-1 research-based source is cited; Content was not accurate or current; APA format was used incorrectly.
	2-3 research-based sources are cited; Content is accurate and current; APA format is used correctly.
 
	4 or more research-based sources are cited; Content is accurate, current, detailed, and synthesized; APA format is used correctly.
 

	
	Analysis for Local Plan Services
 
	The analysis for services of the local plan is inaccurate or not provided.
	The analysis for services of the local plan is accurate. 
	The analysis for services of the local plan is accurate and comprehensive.
 

	
	Recommendation(s) for Services
 
	Service recommendations are  inaccurate and not tied to the research.
	Service
recommendations are accurate and tied to the research.
	Service recommendations are detailed, accurate, convincing, and tightly tied to the research.
 

	Overall Expectations

	
	Narrative is vague and contains spelling and/or grammatical errors. 

	Narrative is clear and free from spelling and grammatical errors.
	Narrative is clear, well-organized, visually appealing, and free from spelling and grammatical errors.


Comments: 
Best Practices for Gifted Identification

Identification of academically or intellectually gifted (AIG) students can sometimes be difficult. For this reason, it is very important for each school system to have a clearly defined classification of giftedness. The U.S. Department of Education defines giftedness as “general intellectual ability, specific academic talent, creativity, leadership, or talent in the visual or performing arts” (Davis et al 2011). The state of North Carolina has a clear definition of AIG as written in Article 9B: 
“Academically or intellectually gifted (AIG) students perform or show the potential to perform at substantially high levels of accomplishment when compared with others of their age, experiences or environment. Academically or intellectually gifted students exhibit high performance capability in intellectual areas, specific academic fields, or in both the intellectual areas and specific academic fields. Academically or intellectually gifted students require differentiated educational services beyond those ordinarily provided by the regular educational program. Outstanding abilities are present in students from all cultural groups, across all economic strata, and in all areas of human endeavor.”
Currently North Carolina does not consider creativity a reflection of giftedness, but it does recognize that gifted students have the ability to perform better than their grade level peers in specific subjects. Students may be gifted in several or only one subject area. However, North Carolina looks heavily at giftedness in language arts and mathematics especially. Each state has its own unique definition of giftedness, but it can be agreed that AIG students need to be serviced in a different way than their regular peers.


Since many states still do not have a clear definition of giftedness, they rely heavily on intelligence tests to identify gifted students (Callahan et al 1995). Even with a clear idea of what it means to be gifted, some students risk being overlooked by school programs that rely solely on test scores to identify gifted students. Presently there is no set identification process for AIG students. While many schools still rely on IQ testing, there are certainly other ways to identify AIG students that would include twice exceptional students, under achieving gifted students, and English language learners (ELL). 

Unfortunately, gifted students with disabilities are typically recognized only for their disabilities (Davis et al 2011). A standard IQ test may not help in identifying twice exceptional students because their handicap might lower the total score and not reflect their true talents. For example, a student who is gifted in math but suffers from a processing disability might not finish the entire test in the time given. Likewise, a student who is visually impaired would be unable to take a spatial reasoning test. The special needs stemming for their disabilities often land these twice exceptional students in special education classes meant for extreme remediation. If the child is performing at grade level, he or she is usually left in the regular classroom because it is clear special remedial classes are not necessary. However, the gifted child performing at grade level is actually underachieving.  

As shocking as it may seem, gifted students sometimes hide their true talents by underperforming in school. Much to the school’s frustration, the achievement test scores of underachieving gifted students will be artificially lowered by the students’ lack of motivation (Davis et al 2011). Test scores alone would not identify these students. In fact, a pattern of continuous decline in test scores is a sure sign of underachievement and should not be used to gauge the child’s true ability. Teachers can often recognize the untapped talent in their students, but only if they have been trained in the characteristics of gifted students. The avoidant sometimes disruptive behavior of students that many teachers may write off as “bad students” might actually be caused by boredom or frustration.
As previously stated, there is no set standard for identifying gifted students. However, the Wechsler Intelligence Scales are the most frequently used intelligence tests because they can be modified for students with disabilities (Davis et al 2011). Another frequently used method for identifying giftedness is parent and teacher nomination. Parents obviously know their child best and can often recognize giftedness early on. Teachers can also be a good gauge for abilities because they interact with students on a daily basis in a multitude of situations. Even if the child does not have high test scores, teachers can attest to the fact that gifted students might be capable of high frequency calculations, advanced vocabulary, creativity, maturity, or strong leadership skills. Perhaps the most crucial means of identification is peer and self-nominations. Peers are very good at recognizing their gifted classmates, and older students are very aware of their own talents even if they are underachieving in school.

The best way to identify giftedness is to use multiple criteria. The multiple criteria approach has been so successful that it has found its way into the identification process for 32 states (Callahan et al 1995). This approach is especially beneficial because it would include students who might have missed the cut off achievement score, disabled students, and economically disadvantaged students. Georgia law states that eligibility for gifted programs are based on meeting criteria in any three of these four areas: mental ability, achievement, creativity, and motivation (Davis et al 2011). However, it is important to note that the multiple criteria approach to identifying gifted students is to provide the most comprehensive picture of the student, not to create a situation where students must meet all the criteria in order to be considered for the gifted program (Callahan 1995). Martin (1974) agrees that the multiple criteria method is the best practice for the identification of gifted students. She suggests using group tests of intelligence and achievement, creativity tests, parent and teacher nominations, and student work samples to measure giftedness in students. It is her suggestions to gather as much information about the child as possible in order to give a true assessment.
Best Practices for Gifted Services

There are many different ways to service AIG students. Grouping, differentiation, enrichment, and acceleration may vary from state to state, county to county, and school to school. Gifted services may also be different based on grade level. In Onslow County, gifted elementary students are served through a pull-out program. These students spend the majority of their class time with regular peers and are pulled out of class regularly to meet with a special AIG teacher. This pull out time varies from school to school, but it is only offered to gifted students. These students spend time with other gifted students working collaboratively on special projects and enrichment activities. Middle school students are usually not offered a pull out choice. Instead they spend the majority of their class time with other gifted students in special advanced classes. Once identified as gifted, these students will track together in all academic classes. High school students are offered the choice to participate. They may choose to attend regular classes, advanced placement (AP) classes, or a mixture of regular and AP classes.  
When designing any gifted program, the first step should be a needs assessment (Davis et al 2011). The same program might not work for all schools. However, a fundamental piece of a successful gifted program is well trained staff. Gifted students have different needs than regular students, and therefore must be taught in a different manner. This is especially true in middle schools where gifted students are clustered. Many schools choose clustering because it is the most cost efficient option (Brulles & Winebrenner 2011). With the clustering model, several gifted students are placed in either an advanced or regular classroom; the entire class is not identified as gifted. For this model to be effective the teacher must be equipped with the knowledge and tools differentiate and teach gifted students effectively. Under challenged gifted students are at high risk for underachievement and dropping out of school.
Gifted students can be challenged by either enrichment or acceleration. Hargrove (2012) is a huge advocate for acceleration. She believes that all students should be challenged at a high level of learning. For gifted students, this means acceleration. However, I think the choice depends largely on the age of students. While young gifted students are very good at memorizing information and following specific steps, they might be developmentally unready for certain concepts, especially in mathematics. In this case, enrichment would be a better choice. Since it generally takes gifted students less time to learn material, enrichment opportunities would provide relevance and rigor to the curriculum. Older students should be given the opportunity for acceleration. Many schools offer programs where high school students can take advanced classes for college credit. Another option is independent study, where the student is given the freedom to pursue interests in a specific field with the guidance of a mentor or teacher. Given the lax nature of independent study, I find it is best suited for more mature students who show the motivation to follow through on tasks without distraction.
Recommendations

North Carolina schools are currently under serving the gifted population. It is my belief that many students are not identified. Currently Onslow County only uses IQ tests and achievement scores on End of Grade (EOG) tests to identity gifted students. In order to service all AIG students, it is best to cast a large net. Instead of only accepting the top 5 or 10%, every student who displays talent should be considered. It is my recommendation to use multiple criteria for selecting students for AIG programs. Intelligence tests, teacher and parent nominations, student work samples, peer and self-nominations, and interviews with the child should be considered. Our goal should be to cast a wide net so that children with exceptional intellectual abilities and abilities are not accidentally excluded. Additionally, students should be given the opportunity for more than one assessment. A gifted student might be unrecognized as gifted in elementary school due to a lack of maturity. Given time, that student might mature and show obvious signs of giftedness. However, this student will be overlooked if he or she has already been ruled out as gifted in elementary school.

 Students identified as AIG make the least amount of growth on achievement tests. While it is hard to score higher than excellent, AIG students do not show signs of improvement. Many AIG students come into the classroom already knowledgeable about the subject, so they learn very little from class. For this reason I believe AIG students should be grouped flexibly. Whole class models have been effective, but all students that are gifted in language arts may not be gifted in mathematics. Forcing an unready student into an advanced mathematics class would only be discouraging and frustrating for the child. The best option would be to cluster students flexibly with other gifted and non-gifted peers in classes with specially trained teachers who are capable of successfully differentiating and enriching instruction. All gifted students should be given the opportunity for enrichment, and advanced students should be allowed to enter an accelerated program. This might mean taking a high school course in middle school or a college level course in high school. This decision should be made at an individual basis in response to the specific child’s intellectual and emotional readiness. 
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